
 
 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

 

Grade 2nd 

Unit of Study 1            Narrative Reading and Writing 
Pacing  5-7 weeks 

Units Overview    In this unit, students will focus on reading literature and writing 
narratives.  By the completion of this unit, students should have a 
better understanding of how to use key words to locate 
information in a literary text to answer questions. Also, students 
will answer questions about what they read using evidence from a 
text and its illustrations Students will study narratives in literature 
and learn the structure of narrative writing. 

 After working on a variety of activities, the unit will culminate in a 
final product which asks students to create a narrative using the 
skills taught over the course of the unit. By the end of this unit 
students will have completed a core requirement for their writing 
portfolio (W.2.3). 

 

 

 

 

 

 

 



UNIT  1 STANDARDS 

COMMON CORE PRIORITY STANDARDS 
 
Reading Literature: 

RL.2.1    Ask and answer such questions as who, what, where, when, why 
and how to demonstrate understanding key details in a text. 

RL2.7     Explain how specific illustrations and images (e.g., a diagram 
showing how a machine works) contribute to and clarify a text. 

 
Informational Text: 

RI.2.2      Identify the main topic of a multi-paragraph text as well as the 
focus of specific paragraphs within the text. 

RI.2.4      Determine the meaning of words and phrases in a text relevant to 
a grade 2 topic or subject area. 

RI.2.6      Identify the main purpose of a text including what the author 
wants to answer, explain, or describe. 

 
Writing: 

W.2.3      Write narratives in which they recount a well-elaborated event or 
short sequence of events, include details to describe actions, 
thoughts and feelings, use temporal words to signal event order, 
and provide a sense of closure. 

 
Language: 

L.2.4a.    Use sentence-level context as a clue to the meaning of a word or 
phrase. 
L.2.4d.    Use knowledge of the meaning of individual words to predict the 

meaning of compound words. 
L.2.6       Use words and phrases acquired through conversations, reading, 

and being read to, and responding to texts, including using 
adjectives to describe. 

 
 
 
 
 
SUPPORTING STANDARDS 
 
Reading Literature: 

RL.2.3    Describe how characters in a story respond to major events and 
challenges using key details. 

RL.2.4    Determine the meaning of words and phrases in a text relevant to a 
grade 2 topic or subject area. 



RL.2.5    Describe the overall structure of a story, including describing how the   
beginning introduces the story and the ending concludes the action 
identifying how each successive part builds on earlier sections. 

RL.2.6    Acknowledge differences in the points of view of characters, including by 
speaking in a different voice for each character when reading dialogue 
aloud. 

 
 
Foundational Skills: 

RF.2.3    Know and apply grade-level phonics and word analysis skills in 
decoding words. 

RF.2.4    Read with sufficient accuracy and fluency to support comprehension. 
 

 
Writing: 

W.2.5    With guidance and support from adults and peers, focus on a topic and 
strengthen writing as needed through self-reflection, revising and editing. 

W.2.6    With guidance and support from adults, use a variety of digital tools to 
produce and publish writing, including in collaboration with peers. 

 
 
Speaking and Listening 

SL.2.1    Participate in collaborative conversations with diverse partners about 
grade 2 topics and texts with peers and adults in small and larger 
groups.  

SL.2.6    Produce complete sentences when appropriate to task and situation in 
order to provide requested detail or clarification. 

 
 
 
Language: 

L.2.1     Demonstrate command of the conventions of Standard English 
capitalization, punctuation, and spelling when writing. 

L.2.5     Demonstrate understanding or word relationships and nuances in word 
meanings. 

 
 

 

 

 

 

 



“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 
 
Reading Literature: 

RL.2.1    ASK and ANSWER such questions as who, what, where, when, why 
and how to DEMONSTRATE understanding key details in a text. 

 
RL2.7     USE information gained from the illustrations and words in a print or 

digital text to DEMONSTRATE understanding of its characters, setting 
or plot. 

 
Writing: 

W.2.3   WRITE narratives in which they RECOUNT a well-elaborated event or 
short sequence of events, INCLUDE details to DESCRIBE actions, 
thoughts and feelings, USE temporal words to signal event order, and 
PROVIDE a sense of closure. 

 
 
 

 

 

 

 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 
POWER STANDARD: RL.2.1 

ASK and ANSWER 
 
 

DEMONSTRATE 

such questions as who, what, 
where, when, why and how 
 
understanding key details in a text 

 
1 
 

2 

  Students Know: 

 A key detail is a piece of information that enhances their comprehension of a 
literary text. 

 Key words in a question give the reader clues about what information is being 
sought.  



 "Who" questions refer to characters within a literary text.  
 “What" questions refer to things or ideas within a literary text.  
 "Where" questions refer to locations within a literary text.   
 "When" questions refer to the time of the events within a literary text.  
 “Why" questions refer to the cause of events within a literary text.  
 "How" questions refer to events within a literary text.  

  Students Can: 

 Use key words to determine what information is being sought in a question.  
 Use key words to locate information in a literary text to answer questions.  
 Answer who, what, where, when, why, and how questions.  
 Determine if they need information from more than one sentence to answer a 

question.  
 Formulate who, what, where, when, why, and how questions.   

 

 
POWER STANDARD:  RL.2.7 

USE 
 
 
DEMONSTRATE 

Information gained from illustrations 
and words 
 
Understanding of its characters, 
setting or plot 

 
2 
 

  Students Know: 

 They must identify and describe characters based on evidence from a text and its 
illustrations.  

 They must identify and describe the setting based on evidence from a text and its 
illustrations.  

 They must identify the plot as the sequence of events, including the problem and 
solution. 

  Students Can: 

 Explain how an illustration supports the text.  
 Describe characters based on evidence from a text and its illustrations.   
 Determine how the characters' actions influence the plot.  
 Describe the setting based on evidence from a text and its illustrations.  
 Determine how the plot develops through the sequence of events. 

 

   
POWER STANDARD:  W.2.3 



WRITE 
 
RECOUNT 
 
 
INCLUDE 
 
DESCRIBE 
 
USE 
 
 
PROVIDE 

Narratives 
 
well-elaborated event or short 
sequence of events 
 
details 
 
actions, thoughts and feelings 
 
temporal words to signal event 
order 
 
sense of closure 

3 

    Students Know: 

 A narrative is a story about an event or sequence of events. 
 An event is an activity or action that happens in a certain place during a specific 

period of time. 
 Details are the elements that make a story unique. 
 Temporal words are phrases that show the passage of time (e.g., later, in the 

evening, before I went to school). 
 Closure is a sentence or statement that summarizes the thoughts and feelings 

presented in a narrative story. 

     Students Can: 

 Distinguish between events and details. 
 Determine which temporal words enhance the flow of a story. 
 Determine which details to elaborate on to best describe actions, thoughts, and 

feelings in a narrative piece. 

 Write a narrative that includes details, transitions from one event to another, and 
provides a sense of closure. 

 

 

 

 

 

 

 



 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 

 key details 

 main topic 

 focus (of text) 

 narratives 

 recount 

 well-elaborated 

 sequence of events 

 temporal words 

 sense of closure 

 main purpose (of a text) 

 author’s purpose 

 closure 

 plot 
 

 

 determine meaning 

 points of views 

 revising 

 editing 

 dialogue 

 characters’ response 

 story structure 

 introduce 

 conclude 

 successive 

 self-reflection 

 

 

Essential Questions  Corresponding Big Ideas 

1. Why do readers need to ask 
questions? 

 
 
 
 

2. How can you better understand the 
characters, setting or plot of a 
story? 
 
 
 

3. What makes a good 
story/narrative? 
 
 
 

 
 

1. You can demonstrate 
understanding of key details in a 
text by asking and answering 
questions such as who, what, 
where, when, why and how. 

 
2. You can demonstrate 

understanding of the characters, 
setting or plot by using information 
gained from the illustrations of 
print. 

        
3. Writers write narratives or stories 

by recalling personal experiences. 
 
 
 



 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
 

 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

Engaging Learning Experiences 
 

Engaging Scenario 

 
Congratulations!  Your class just received the winning entry from the Scholastic Book Fair!  
Everyone in your class will have the opportunity to become published authors and have your 
stories places into a class book. In order to become a published author you must complete a 
series of tasks. You will read your stories to a panel of judges. Only the best stories will be 
selected to be in the anthology.  All published authors will participate in a book signing event 
at the Scholastic Book Fair. Are you up for the challenge? 
 
 
 

 

Performance Task Synopses 

 
Task 1:     Story Question Cube.  (Option 1)   
 

 Students will ask/answer who, what, where, when, why, and how questions about a 
story using a question cube.  
         
       Storyboard (option 2) 

 Create a storyboard that answers the who, what, where, when , why, and how about 
the story 
 

Task 2:     Judge the Illustrator 

 Using the illustrations you will determine how well the illustrator did in portraying the 
setting, characters, and problem and solution. 

 
Task 3:     Write a Well Elaborated Story 

 Working independently, as well as with feedback from peers and adults, use the 
writing process to recount a well elaborated narrative.  (e.g.:  pre-write, draft, revise 
and edit, publish) 

 
Task 4:     Author’s Page (optional) 

 Working in small groups, browse through author pages from your favorite stories. 
Noting the type of information used, create a class author page. 
 

 
 
 

 
 



Performance Task # 1 
In Detail 

 
District Power Standards: 

RL.2.1    ASK and ANSWER such questions as who, what, where, when, why 
and how to DEMONSTRATE understanding key details in a text. 

 
RL2.7     USE information gained from the illustrations and words in a print or 

digital text to DEMONSTRATE understanding of its characters, 
setting or plot. 

 
Additional Standards: 

RL.2.3     Describe how characters in a story respond to major events and 
challenges using key details. 

SL.2.1     Participate in collaborative conversations with diverse partners about 
grade 2 topics and texts with peers and adults in small and larger groups.  

SL.2.6     Produce compete sentences when appropriate to task and situation in 
order to provide requested detail or clarification. 

 
Note to teacher:   
Prior to this task select a quality narrative story that students will read and respond to. 
Students need to understand that some questions are answered explicitly in the text, while other questions 
may be answered by making logical inferences from it.  Plan on mini-lessons in which you model both.  Look 
at the resource section for the cube template and question sheet for this activity. You have the option of 
selecting the question cube or the storyboard for this task or a similar graphic organizer that helps students 
identify key questions of the story. 

 
Student Directions: 

Task 1:     Story Question Cube (Option 1) 
 

After reading a narrative story students will discuss and take notes the parts of a 
story using a question cube. This activity can be done with partners or in small 
groups. (see resources for printable cube and recording sheet)) 

 Think about the story you just read in class. You will need to have the story to refer 
to as you complete this task. Place text and question cube at the center.  You will 
also need a question sheet to fill in as each question is answered. 

 Take turns, rolling the question cube, read the question, and answer it in relation to 
the text. Be sure to refer to the text when you answer the question. Find the 
passage or illustration to support your answer. 

 Discuss your answer with your group and write or illustrate the answer on the 
student sheet.  

 Continue until student sheet is complete.  
 
 
                   

 



 
Task 1:     Storyboard  (or similar graphic organizer) (Option 2) 
 

After reading a narrative story, students will complete a storyboard that answers 
the questions who, what, where, when, why, and how. 

 Think about the story you just read in class.  Turn to your partner and discuss some 
of the most important things that happened in the story. What was the problem and 
solution?  Who were the characters? Where did the story take place?   

 You will use a storyboard draw and write about the events in the order that they 
happened. Be sure to answer the:  who, what, where, when, and how questions as 
you complete your storyboard. 

 

Lesson Suggestions to Support Task 1 

 Using a text you are very familiar with, or have previously read, plan out and flag in 
the book where you notice details that you feel are important to point out to 
students.  You may want to begin pointing out these details as you do a think aloud 
that will demonstrate to students how you find these details while reading as you 
ask and answer questions.  (Explain to students on what led you to ask a specific 
question.  Doing so will help them make a connection between something in text 
with something they already know that can make them make logical inferences.)  
Gradually scaffold the lesson by asking previously determined questions and 
having students consider the questions and answering them and providing 
evidence from the text and/or illustrations to support their answers. 
 

 Or, using a text or passage that is brief enough to read multiple times, as well as 
brief enough to chart or one in a big book.  Model close reading as you think aloud 
and look closely at:  words, pictures, sentence structures and other details. 

 

 Remember to ask questions that lead them to infer such as: “Why do you think he 
did that?”  How do you think she felt?” 
 

 As you ask and answer your previously prepared questions, write them on chart 
paper.  This will become an exemplar to the students as to the types of questions 
they should be asking and answering of themselves as they are reading.  Also, as 
to the types of questions they will be using to complete Task 1. 
 

 Create anchor charts with students such as: Good Readers Ask Questions. 
 

 Share a wordless book with students, and with each page, have them tell the 

unfolding story orally, citing exactly what is happening in the pictures to make them 

think that way.  One example in Sylvia van Ommen’s The Surprise, in which Sheep 

sets out to make a special gift for her friend.  On the second “read,” you might have 

students retell/recount the story as you record what they say on a chart.  Then 



revisit the book (pictures) and ask them to find evidence for what they have written.  

Think of asking students to find evidence in the pictures as a precursor to asking 

them to find evidence in texts that include both words and pictures. 

 

 

 

 
Performance Task # 2 

In Detail 

 
District Power Standard: 

 
RL2.7     USE information gained from the illustrations and words in a print or 

digital text to DEMONSTRATE understanding of its characters, 
setting or plot. 

 
 

Additional Standards 
L.2.1     Demonstrate command of the conventions of Standard English 

capitalization, punctuation, and spelling when writing. 
 
L.2.6     Use words and phrases acquired through conversations, reading, and 

being read to, and responding to texts, including using adjectives to 
describe. 

 
RL.2.5   Describe the overall structure of a story, including describing how the 

beginning introduces the story and the ending concludes the action 
identifying how each successive part builds on earlier sections. 

   RL.2.6   Acknowledge differences in the points of view of characters, including by 
speaking in a different voice for each character when reading dialogue 
aloud. 

 
Note to teacher: 
Looking for information in illustrations as well as in text in order to gain information is an important skill for 
young readers to possess and is directly related to this power standard. 
From this assignment students are to understand how the words and illustrations, together, tell a story.  
Remind students how examining the illustrations that accompanies the text, helps to understand the ideas 
expressed in the text.  
Prior to this task, point out illustrations during your read aloud or project the illustrations on a white board 
and ask students: What does this illustration tell us about the characters, the setting, or important events? 
Task 2 is to be completed over several days and may be done with partners or each assignment may be 
given to different groups to complete. 

 
 
 
Student Directions: 



 
Performance Task # 1 Scoring Guide 

 
4 
 

3 2 1 

All “Proficient” 
criteria plus: 
□ All “Proficient” 
criteria plus: 
(Additional criteria to 
be determined by the 
teacher) 

Proficient  

□ Correctly 

answered all 
questions about the 
text. 

□ Included key 

details in written 
answers. 

□ Used information 

from the illustrations 
and words in print to 
respond to questions. 

□ Participated in 

activity and 
discussion 
. 

Progressing  
□  Meets _2-3_ of the 

“Proficient” criteria 
 

Beginning  

□  Meets 

fewer than _2_ 
of the 
“Proficient” 
criteria 

□  Task to be 

repeated after 
re-teaching 

□ Comments: 

 

Key 

4 = Exceeding the Standards 
3 = Meeting the Standards 
2 = Approaching the Standards 
1 = Below Standard 

 
Interdisciplinary Connections  

Specific to Task #1 
21st Century Learning Skills 

Specific to Task #1 

 
 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√   Other 

        SL.2.1 

        SL.2.6         

    

 
 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√Accessing and Analyzing Information 

❑ Other 

Task 2:     Judge the Illustrator  
Using the illustrations in the book you will determine how well the illustrator did in 
portraying the setting, characters, and problem and solution. 

 Select an outstanding picture book illustrator. Once you have selected a book 
follow the following steps: 

1. Choose an illustration in the book that has a character. Write three 
sentences that tell why the illustrator did a good job portraying a character 
on this page. Be sure to use details from the illustration and from what you 
read in your response. Be sure to write the page number down in your 
response. 

2. Choose an illustration with a setting. Write three sentences that tell why the 
illustrator did a good job of portraying the setting on this page. Be sure to 
use details from the illustration and from what you read in your response. Be 
sure to write the page number down in your response. 

3. Choose an illustration and tell why the illustrator did a good job of portraying 
the story problem or solution on this page. Be sure to use details from the 
illustration and from what you read in your response. Be sure to write the 
page number down in your response. 

4. Be prepared to share your responses with your classmates. 
 

 
 
 
 

Lesson Suggestions to Support Task 2 

 Read aloud a short excerpt from a book of your choosing. Do not share the book’s 

illustrations, but instead, have students listen carefully, and then create an 

illustration to go with the text.  

 Allow students to share their illustrations. Have students explain why they chose to 

depict what they did, and how the picture correlates with the story they just heard. 

Explain that pictures, or illustrations, are an important element of storybooks, and 

they can help us understand the elements of the story, including the characters, 

setting, and plot. Point out that illustrations can also provide valuable clues when 

one gets "stuck" on a word one doesn’t understand.  

 Explain that just as listening to a story creates a picture in our minds, looking at a 

picture can create a story in our minds. Show students a sample illustration from a 

large picture book of your choosing, preferably one that is unfamiliar to students. 

Cover up the text so that the students are focused on the illustration.  

 Discuss with students which elements of the story they can discern simply by 

looking at the picture. Can they identify who the characters are and what they might 

be like? What about the setting? Where or when might the story take place? Can 

they describe the action that is taking place? Can they guess what one or more of 

the characters is feeling and/or thinking?  



 Flip to the next page, again covering up the text. Based on the second illustration, 

see which ideas about the storyline seem to be correct. Can students discern 

something more about the storyline? What elements of the illustrations are most 

helpful in figuring out information about the story? Discuss specific techniques the 

illustrator used to “tell” the story. If students are having trouble coming up with 

specific techniques, point out facial expressions on characters, actions, body 

language, gestures, or clothing that help reveal information about the characters or 

action of the story.  

  Explain that some books rely entirely on pictures to tell a story. Divide the students 

into groups of two to three. Distribute a picture book to each group. Allow them to 

flip through the picture book to discern the characters, setting, storyline of the book. 

Have a reporter from each group to briefly share the plot of the story with 

classmates, along with one of the illustrations that most helped them to understand 

the story and why.  

 

 

4 3 2 1 

All “Proficient” 
criteria plus: 
□ All “Proficient” 
criteria plus: 
(Additional criteria to 
be determined by 
the teacher) 

Proficient  
 

 □ Used information 

from the illustrations to 
demonstrate 
understanding of story 
elements 
 

 □ Wrote 3 sentences 

for the task. 
 

 □ Linked answers to 

the story. 
 

  Demonstrates 
correct use of 
language and 
conventions 

 
 

Progressing  
□  Meets _3_ of 

the “Proficient” 
criteria 
 

Beginning  

□  Meets fewer 

than _3_ of the 
“Proficient” 
criteria 

□  Task to be 

repeated after re-
teaching 

□ Comments: 

 

Key 

4 = Exceeding the Standards 

3 = Meeting the Standards 

2 = Approaching the Standards 



 
1 = Below Standard 

 
 
 
 

Interdisciplinary Connections  
Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

X  Other 

       SL.2.1 

       SL.2.6         

   

 
 
 
 
 

 
 Check all those that apply for each task:  

 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√   Curiosity and Imagination 

√   Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√   Effective Oral and Written Communication 

√  Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Performance Task # 3 
In Detail 

District Power Standards: 
W.2.3   WRITE narratives in which they RECOUNT a well-elaborated event or 

short sequence of events, INCLUDE details to DESCRIBE actions, 
thoughts and feelings, USE temporal words to signal event order, and 
PROVIDE a sense of closure. 

 
Supporting Standards 
 

W.2.5    With guidance and support from adults and peers, focus on a topic and 
strengthen writing as needed through self-reflection, revising and editing. 

W.2.6    With guidance and support from adults, use a variety of digital tools to 
produce and publish writing, including in collaboration with peers. 

L.2.1     Demonstrate command of the conventions of Standard English 
capitalization, punctuation, and spelling when writing. 

L.2.5     Demonstrate understanding or word relationships and nuances in word 
meanings. 

 
 
 
Note to teacher:   
In this section, it is intended that students learn from authors about how they generate meaningful stories 
from their everyday lives and write it across pages in order to help the reader “see, smell, taste, and feel” the 
moment.  Please refer to Lucy Calkins Unit of Study for Narrative Writing in which she recommends authors 
like Jane Yolen and Angela Johnson as examples of master authors.  Additionally, please follow the lessons 
outline in the book for your mini-lessons. 
It is intended that this task be completed paired with numerous mini-essons used to guide students along 
each step of the process.  Prior to beginning the task, it is expected that you will work with your students on 
brainstorming possible ideas for stories the way master authors do as well as the various steps in the writing 
process.  

 
Student Directions: 
Task 3:  WRITE A WELL ELABORATED STORY:   Think of an event in your life that you 

would like to write about to include in our class anthology.  Think of an event that 
stands out from your everyday life.     

             
      
               Be sure to: 

o Plan your story by selecting one event to write about. 

 
 
 

 
 



o Magnify or stretch your small moment by: 
 Choosing a good way to start your story 
 Telling your story in order by using such words as:  when, then, after 
 Elaborating by adding/including details that will describe actions, 

thoughts and feelings – use words what help readers picture your 
story – show, not tell.  

 Including dialogue 
 
. 

o Revise your story making sure you accomplished your original intention.  
During the revision process ask yourself the following questions: 

What happens? What is the main event? And in what order do things 
happen? 
Have I added details that describe people’s actions, thoughts, and 
feelings? 
Have I used words such as a long time ago, today, later, first, next, 
then, and last to show the order of events? 
How does my story end? 
When I reread my story, does it make sense?  
 

o Check for spelling and punctuation 
o When you have completed your story illustrate a picture to go along with it.  
o Be prepared to read your story to the class or to share it during an author’s 

tea or author’s chair. 
 

Lesson Suggestions to Support Task 3 

 

Use Lucy Calkins Units of Study, Lessons from Masters, Unit 1-Narrative book for 

mini-lessons in narrative writing.   

 

To have students narrate a single event : 

 Tell students that they are going to get to choose between writing about something 

that actually happened to them and making up a story using their imagination.  Let 

each student tell what his or her story will be about before they start writing, and let 

kindergarten and first-grade students know that they might want to start by drawing 

a picture and then writing. 

 

 Use prompts or storyboards to help students move from one part of their event to 

the next:  One time _____________.  Next _____________.  Then __________.  

Lastly __________.  To make a storyboard, divide a blank sheet of paper into 



quadrants.  At the top left-hand corner of each section, write one of the prompts in 

sequential order – First, Next, Then, and Lastly. 

 

To have students use temporal words to signal event order: 

 As you share big books or enlarged texts, call students’ attention to the temporal 

words – such as first, next, then, last, after, before, and during – that help move the 

story along.  Highlight these words with sticky notes, and then write them on a chart 

to remind students to include them in their written narratives. 

 

To have students provide a sense of closure: 

 Explain that readers like to know that the event they’re reading about is coming to 

an end.  Therefore, the writer needs to tell the reader how things turned out or how 

a problem was resolved.  When you read narrative nonfiction (e.g., biographies, 

memoirs) and fiction books aloud, invite students to comment on the ending 

sentence or two.  What do they notice about how the author ended the piece? 

 

 Have students mark the beginnings and endings of their pieces with highlighter or 

sticky notes.  If a student finds she has only a beginning and middle, this recognition 

should prompt her to add an ending. 

 

To have students narrate two or more appropriately sequenced events, or a well- 

elaborated event or short sequence of events, in the order in which they occurred: 

 Have each student select one real person from his or her life to write about.  Explain 

that it should be someone the student finds interesting, funny, or provocative – 

someone who’s “a real character.”  Give students time to consider who they might 

like to write about and share their reasoning with a partner.  Do a brief 

brainstorming of character-revealing ideas:  looks, clothing style, way of walking, 

favorite sayings, quirky habits, and so on.  Then take the following steps: 

 

 

 

 

 



 

 

 

 

 
Performance Task # 3 Scoring Guide 

 

4 3 2 1 

All “Proficient” 
criteria plus: 

□ Tried to show 

what was 
happening to and 
inside characters. 

□ Took a 

compositional risk 
(adding figurative 
language, voice, 
word choice, etc.) 
 
 

Proficient  

□   Establishes a 

situation or event as 
the focus for writing. 

□   Organizes an event 

sequence. 

□   Uses dialogue and 

descriptions of 
actions, thoughts, 
and feelings to 
develop experiences 
and events or shows 
character views. 

□  Uses words and 

phrases to signal 
event order. 

□  Provides closure. 

 Demonstrates  
correct use of 
language and 
conventions  

Progressing  
□  Meets _4-5_ of 

the “Proficient” 
criteria 
 

Beginning  

□  Meets 

fewer than _4_ 
of the 
“Proficient” 
criteria 

□  Task to be 

repeated after 
re-teaching 

□ Comments: 

 

 
 

Key 

4 = Exceeding the Standards 

3 = Meeting the Standards 

2 = Approaching the Standards 
 

1 = Below Standard 

 



 
 
 
 
 
 
 

 

 

 

 

Interdisciplinary Connections 
Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 
 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

 X  Other 

       SL.2.1 

       SL.2.6         

   

    

 
 
 
 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 
√ Innovation and Creativity  
❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
❑ Accessing and Analyzing Information 

❑ Other 



Performance Task # 4 (optional) 
In Detail 

Power Standards: 
RL.2.1    ASK and ANSWER such questions as who, what, where, when, why and 

how to DEMONSTRATE understanding key details in a text. 
 

Supporting Standards 
W.2.5    With guidance and support from adults and peers, focus on a topic and 

strengthen writing as needed through self-reflection, revising and editing. 
 
 
Student Directions: 
Task 4:  (Optional) AUTHOR’S PAGE:   Working in small groups, browse through author 

pages from your favorite stories. Noting the type of information used, create a class 
author page. 

 
o As you look through the various books, make a list of the type of information you 

learn about an author by reading the author’s page. 
o As a group, determine what information you found would be appropriate to 

include in a group author page. 
 For example:  An author’s page may include an author’s birthplace.  

However, that may not be feasible in a group page where participants 
may have different birth places.  You may improvise by including instead 
something similar class may have in common such as the town you live 
in. 

 You may also want to make your author’s page a little more interesting by 
conducting class surveys about personal information and include some of 
your findings in fractional format:  Nine out of the twenty students have 
pets – which include five dogs, three cats and a fish. 

o Each group will make a list of the information they want to include in the authors 
page.  As a group, and with the help of the teacher, whole class will compose an 
agreed upon author’s page. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 4 Scoring Guide 

 
 
4 
 

 
3 

 
2 

 
1 



All “Proficient” 
criteria plus: 

□ Comes up with an 

original idea for 
information to be 
included in author’s 
page. 
 

Proficient  

□ Makes a list of items or 

information to be included in 
author’s page. 

□ Works with the group to 

decide which information to 
include from list. 

□ Decides with the group 

which information needs to 
be generalized. 

□ Compose class author’s 

page. 
 

Progressing  
□  Meets _3_ of 

the “Proficient” 
criteria 
 

Beginning  

□  Meets 

fewer than _3_ 
of the 
“Proficient” 
criteria 

□  Task to be 

repeated after 
re-teaching 

□ Comments: 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

Interdisciplinary Connections 
Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 



 Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

X Summarizing and Note Taking 

X Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

X Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

X Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

X Teamwork and Collaboration 
X Initiative and Leadership 
X Curiosity and Imagination 
X Innovation and Creativity  
X Critical thinking and Problem Solving 
X Flexibility and Adaptability 
X Effective Oral and Written Communication 
X Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 
 Check all those that apply to the task: 

 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

×  Art/Music 

X  Other 

    

       SL.2.1 

       SL.2.6         

   

 

         

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 



Differentiation 

Strategies 

(Additional Supports + 
Enrichment) 

 
 

Intervention 
Strategies 

 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

 
 

Strategies for 
English Language 

Learners 

 

 Think Alouds –  

 Students read text 
aloud.  As they 
read, they pause 
to discuss what 
was read. 

 Turn ‘n’ Talk –  

 Engage students 
in conversation 
about their 
learning.  Students 
summarize key 
understanding 
while teacher 
listens and clears 
misconceptions. 

 Guided Questions –  

 Who? When? 
Where? What? 
Why? 
Questions asked 
on the level of the 
students 
understanding. 

 Teacher Think Aloud 
–  

 Model asking 
questions using a 
short text or 
poster-size 
photograph.  Point 
out to students 
what leads you to 
ask questions and 
point to words and 
illustrations that 
provide answers. 

 Flip Books – 

 

 Use 
multimodality 
resources that 
go beyond print 
–  

 Images 

 Animation 

 Sound/Music 

 Performance 

 Guided 
Questions –  

 Who? 
When? 
Where? 
What? Why? 
Questions 
asked on the 
level of the 
students 
understandin
g. 

 Additional 
Supports – 

 Finding of 
answers in 
provided 
texts rather 
than by 
random 
guessing. 

 Help 
students 
identify key 
words in 
text. 

 Examine 
picture or 
illustration 
that 

 

 Review I.E.P. in 
order to 
determine 
specific 
interventions 
and strategies 
for students 
with special 
needs. 

 Set specific 
goals based on 
student’s 
strengths, 
challenges, as 
well as learning 
or behavior 
issues. 

 Some 
suggestions are 
– 

 Providing a 
work area 
that if free of 
distractions. 

 Breaking 
down 
assignment 
into shorter 
parts as well 
as allowing 
for extra 
time. 

 Adapt 
different 
ways of 
presenting 
task to 
address 
different 

 

 Think Alouds –  

 Model asking 
questions using 
a shorter text 
or poster.   

 Be very 
specific about 
what prompts 
you to ask 
questions as 
you point to 
words/illustratio
ns that provide 
you with an 
answer. 

 Small Group 
Instruction –  

 Allow students 
enough time to 
carefully read 
text in order to 
ensure basic 
understanding 
before focusing 
on key ideas or 
making 
inferences. 

 Allow students 
time to tell and 
draw their 
stories before 
they write 
them. 
 

 Turn ‘n’ Talk –  

 Engage 
students in 
conversation 
about their 



 Students draw as 
well as write about 
information being 
studied in a 
layered book. 

 Additional Supports – 

 Finding of answers 
in provided texts 
rather than by 
random guessing. 

 Help students 
identify key words 
in text. 

 Examine picture or 
illustration that 
accompanies 
words to 
determine how 
ideas and 
information are 
expressed. 

 Share a wordless 
book or poster size 
picture with 
students and have 
them tell story 
orally.  They 
should share what 
they see 
happening in 
pictures to make 
them think that 
way. 

 Sentence Surgery – 

 Students write 
simple sentence 
on sentence strip 
or dry erase board.  
Teacher reads one 
of five cards:  
who? When? 
Where? Why? 
How?  -  Students 
are encouraged to 
add details to 
expand their 

accompanie
s words to 
determine 
how ideas 
and 
information 
are 
expressed. 

 Sentence 
Surgery – 

 Students 
write 
simple 
sentence 
on 
sentence 
strip or 
dry erase 
board.  
Teacher 
reads 
one of 
five 
cards:  
who? 
When? 
Where? 
Why? 
How?  -  
Students 
are 
encourag
ed to add 
details to 
expand 
their 
sentence. 

learning 
style. 

 
 

learning.  
Students 
summarize key 
understanding 
while teacher 
listens and 
clears 
misconceptions
. 

 Flip Books – 

 Students draw 
as well as write 
about 
information 
being studied 
in a layered 
book. 

 Sentence Surgery 
– 

 Students write 
simple 
sentence on 
sentence strip 
or dry erase 
board.  
Teacher reads 
one of five 
cards:  who? 
When? Where? 
Why? How?  -  
Students are 
encouraged to 
add details to 
expand their 
sentence.  
(Visual of this 
activity can be 
found on blog 
“quick 
formative 
assessments 
for the k-1 
classroom”.  
Link is 
referenced in 
the 



sentence.  (Visual 
of this activity can 
be found on blog 
“quick formative 
assessments for 
the k-1 
classroom”.  Link 
is referenced in 
the “Technology-
Based” portion of 
this document.) 

 Enrichment – 

 Students answer 
questions using 
higher leveled 
books. 

 

“Technology-
Based” portion 
of this 
document.) 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Instructional Resources and Materials 
 

Physical Technology-Based 

 
Using classroom and school library: 
 
 
Use trade books that serve as exemplary 
mentor texts for your students.  Books by 
such authors as Jane Yolen and Angela 
Johnson lend nicely to this genre. 

 Owl Moon, by Jane Yolen 

 select stories from Frog and Toad by 
Arnold Lobel  

 Salt Hands by Jane Chelsea Aragon  

 Roller Coaster by Marla Frazee  

 The Relatives Came by Cynthya 
Rylant 

 A Chair for My Mother by Vera B. 
Williams (connected small moments)   

 Shortcut by Donald Crews    

 The Paperboy by Dav Pilkey    

 Fireflies by Julie Brinckloe  

 
Units of Study in Narrative Writing, Grade 
2, Lessons from the Masters: Improving 
Narrative Writing,  Lucy Calkins 
(lessons1-19) 
 
 

Wonders Resources: 

Character analysis 

 

Reading/Writing Workshop: 

Unit 1: Little Flap Learns to Fly 22-27, Maria 
Celebrates Brazil 38-43, Finding Cal 54-59 

Unit 5: A Difficult Decision 334-337, Soccer 
Friends 348-351 

Unit 6: Why Fir Tree Keeps the Leaves 406-
409 

 

Literature Anthology: 

 
The following websites are referenced in the 
“Differentiation Strategies” section and can be 
very helpful in understanding a wealth of quick 
assessment activities you can do with your 
students: 
 
http://www.somersetacademy.com/ 
ourpages/auto/2014/4/29/48268612/25%20 
Formative%20Assessments.pdf 
 
http://blogs.goaj.org/fpesccss/2014/04/19/nine-
quick-formative-assessments-for-the-k-1-
classroom/ 
 
 
Task 1 

http://www.everythingesl.net/downloads/storyb
oard.pdf 
(storyboard –Task 1 option 2) 
 
http://freeology.com/wp-
content/files/storyboard.pdf 
(Storyboard – Task 1, option 2 with lines) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.somersetacademy.com/
http://www.fcrr.org/studentactivities/c_011a.pdf
http://www.everythingesl.net/downloads/storyboard.pdf
http://www.everythingesl.net/downloads/storyboard.pdf
http://freeology.com/wp-content/files/storyboard.pdf
http://freeology.com/wp-content/files/storyboard.pdf


Unit 1: Big Red Lollipop 34-55, Not Norman: 
A Goldfish Story 60-79 

Unit 2: Sled Dogs Run 110-131 

Unit 5: Grace For President 388-409, Once 
Upon a Baby Brother 412-439 

 Narratives 

 

Reading/Writing Workshop: 

Unit 1: Little Flap Learns to Fly 22-27, Maria 
Celebrates Brazil 38-43, Finding Cal 54-59,  
Taking Care of Pepper 70-75 

Unit 2: A Visit to the Desert 102-107, The 
Boy Who Cried Wolf 118-123, A Prairie 
Guard Dog 134-139 

Unit 3: Starry Night 198-203, Lighting Lives 
214-219 

Unit 4: Happy New Year! 290-293, Why the 
Sun and Moon Live in the Sky 304-307 

Unit 5: A Difficult Decision 334-337, Soccer 
Friends 348-351, César Chávez 362-365,  
The Art Project 376-379, Visiting the Past 
390-393 

Unit 6: Why Fir Tree Keeps the Leaves 406-
409 

 

Literature Anthology: 

Unit 1: Help! A Story of Friendship 10-31, Big 
Red Lollipop 34-55, Not Norman: A Goldfish 
Story 60-79, Lola and Tiva: An Unlikley 
Friendship 82-101 

Unit 2: Sled Dogs Run 110-131, Wolf! Wolf! 
136-159, Cinderella and Friends 160-163,  
Turtle, Turtle, Watch Out! 164-183 

Unit 3: Mr. Putter & Tabby See the Stars 
232-251, Biblioburro: A True Story From 
Columbia 256-277, The Enormous Turnip 
278-279 

Unit 4: Dear Primo: A Letter to My Cousin 
336-365, How the Beetle Got Her Colors 
370-379,  
How the Finch Got its Colors 380-381 

 
 
 
 
 



Unit 5: Grace For President 388-409, Once 
Upon a Baby Brother 412-439, Brave Bessie 
442-453,  
The Legend of Kate Shelley 454-455, The 
Woodcutter’s Gift 456-475 

Unit 6: The Golden Flower 486-507, King 
Midas and the Golden Touch 576-577 

 Authors page 

 

Literature Anthology: 

Unit 1: Help! A Story of Friendship 30, Big 
Red Lollipop 54, Not Norman: A Goldfish 
Story 78,  
Lola and Tiva: An Unlikley Friendship 100 

Unit 2: Sled Dogs Run 130, Wolf! Wolf! 158, 
Turtle, Turtle, Watch Out! 182, Baby Bears 
202 

Unit 3: I Fall Down 228, Mr. Putter & Tabby 
See the Stars 250, Biblioburro: A True Story 
From Columbia 276 

Unit 4: Wild Weather 290, Rain Forests 318, 
Volcanoes 332, Dear Primo: A Letter to My 
Cousin 364,  
How the Beetle Got Her Colors 378 

Unit 5: Grace For President 408, Once Upon 
a Baby Brother 438, Brave Bessie 452, 
Brave Bessie 474 

Unit 6: The Golden Flower 506, My Light 
530, Astronaut Handbook 552, Money 
Madness 574 
 
Lucy Calkins Units of Study 
 
Unit 1-Lessons from the Masters 
           Narrative 
 
 

 

 


